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RIBER#E 5500 28

3

AT 8 FEEMKLHE LHALEBHHBR

(K488 : Martin, J. N., & Nakayama, T. K. (1997). Intercultural communication in contexts. Mayfield Publishing
Company. pp. 124-128, —#&%)

1 (A) & (B) R LEARAS, BHHENREMNE 1 28T, HFETEIRE,

1 Inaddition
2 In contrast
3 Infact

4 Inshort
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B2 AXORFIESI LI, (H) KABRLEDR 1FEELARAXD DEEAER
S HBO, FWEIRBIZLTEE &,

B3 (D) & (@) CABRELEINRMEASHEERZ, RO1~4M1h0 1 D&, BFTEXBRS,

(@) (®)
1 Similarly As a result
2 Similarly On the contrary
3 However As a result
4 However On the contrary

B4 (7))L (4) CAZBELEDREASDLESE, RD1~405 128, HFETEARS
vy, :

(7) ‘ (1)
sender-oriented and goal-oriented receiver-oriented and process-oriented
sender-oriented and process-oriented | receiver-oriented and goal-oriented
receiver-oriented and process-oriented | sender-oriented and goal-oriented
receiver-oriented and goal-oriented sender-oriented and process-oriented

B W N -

s kD (1) ~ (6) DEIXDONEN, AXONEELEAKL THBIHAIIZO, ABLTWRVWEE
WX TEZ RS, : '

(1) Many English speakers in the United States think it is appropriate to verbally reveal
their true intentions, needs, wants, and desires. '

(2) The three Indonesian students thought that if they attended the workshop, they would
offend the professor.

(3) Despite the lack of formal/informal pronouns and honorifics, we can distinguish
between formal and informal speaking in English.

(4) Korean speakers distinguish people according to whether they are in higher position or
not.

(5) Japanese speakers are likely to sense what is not verbally revealed. .

(6) We can expect all the speakers of a particular language to use a common
communication style all the time. )
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(tH 34 : Coppes, K. (2024, March 13). Student laziness is a myth. Here’s why: Believing in this trait stands in the
way of teacher inquiry. Education Week. https://www.edweek.org/teaching-learning/opinion-student-laziness-is-a-
myth-heres-why/2024/03, —&(dk%s)

1 UT® (D) & Q) ORBRMICKETEARIL,

(1) (A) is the main claim of the 3rd paragraph. Think of and write an appropriate sentence for

(A).

(2) Why does the author claim that w
Explain in your own words based on the argument presented in the 7th-10th paragraphs.

12 LUITORMICHKETELREN,

The author argues that g “

” Think of and write another example of harmful beliefs
that may limit the behavior of teachers. Then, explain why it would be harmful.




