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(HH il : Pinker, S. (2008). The stuff of thought. Penguin Books. pp. 141143, —¥Bge%E)
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1 ( A DCADELENLREZTILDLBAT, BHFETEALRIWY,

1 frequently
2 mainly

3 rarely

4 relatively

B2 ROXEANDDI, BbEIBMEBEALED( 1 )~ 5 PLBAT, HETELRE,

According to Levinson, Tzeltal speakers say “The spoon is
downslope of the teacup,” not “The spoon is to the right of the
teacup.”

3 (MECITAZEDREBENRELAEDEERAT, BHFETELREW,

1 (7) environment — () degree
2 (7) environment — () person
3 (7) person —  (A) degree

4 (7) person — () environment
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1  Furthermore
2  However
3  Likewise
4 Therefore
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TREV,

(1) Tzeltal does not have any words meaning “the left arm or the right leg.”

(2) Tzeltal speakers have the same navigating system in their brains as some species of
navigating birds do.

(3) The same spatial arrangements can be interpreted in various ways.

(4) Dutch speakers tend to arrange the toys in the different ways from Tzeltal speakers
and English speakers.

(5) Levinson concludes that the difference in thought is influenced by the difference in
language.
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(B8t ¢ Sassoon, R. (2003). Handwriting: The way to teach it. SAGE Publications. pp. 94-96, —EBI%)
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(1) Explain the difference between the underlined parts, () “look at handwriting problems as
an indicator and a diagnostic tool” and () “measuring problem handwriting against some

mythical norm.”

(2) Explain the author’s thoughts about what teachers should and should not do to help
children with (¢ “awkward handwriting.” Include the reasons to support this response.

M2 ROBMICHKFETEZRIV,

Explain your thoughts about how children’s problems can be found and recognized (other
than by observing their handwriting). Provide examples.



